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This master's project provides a handbook to be used by
teachers in planning and implementing a cross-age tutoring
program for the purpose of developing language skills in
kindergarteners.

Included is a summary of research

documenting benefits of such programs, featuring information
on various program designs and activities and information on a
pilot project conducted by the author prior to development of
the handbook. The handbook includes: procedures for pairing
tutors and tutees, scheduling the time, days, dates and
location for tutoring sessions, training of tutors and sample
lesson plans for tutors to use with their tutees.
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CHAPTER 1
INTRODUCTION TO THE PROJECT
Use of cross-age tutors is common in kindergarten
classrooms. However, the use of these tutors is sporadic and
often limited to help needed on art projects or to having older
children with reading difficulties read to the kindergarteners
for practice. For example, a Big Buddy [older child] goes to a
kindergarten classroom, reads a book to a younger child, maybe
talks about the book with the younger child and then leaves. It
seems that something is missing! While the buddy reading is
no doubt beneficial to both children, a program based on some
longer term goal, such as language skill development, might be
even more motivating and beneficial to both tutors and tutees.
After all, language skills cross all areas of the curriculum and
are the primary focus of the kindergarten program as well as
being a large part of the entire elementary curriculum. What
better way to enhance a child's learning than by the example of
someone (a Big Buddy) who has "been there" a lot more recently
rather than an adult teacher!
Development of language skills--listening, speaking,
reading, and writing--should be an exciting, ever engaging and
integrated process for beginning readers. From the moment
they are born, infants are surrounded by language. Children
listen to and experiment with language, both verbal and
written.

They learn to talk quite successfully because they
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are surrounded by the speech of adults and other children and
each utterance they make--accurate or not--is applauded and
encouraged.
When they come to school, children expect and are
expected to continue to develop and fine tune these language
skills. They need to be surrounded by and have every
opportunity to be exposed to good language skill models.
Teachers endeavor to create an environment that will
encourage and nurture each child through the process of his or
her own development. Providing this environment is not an
easy task. How does one guide each child on his or her
individual journey and still be there for every other child?

The

answer is that each teacher does his or her best. Part of this
)

best is utilizing the resources available, including trained
cross-age tutors.
Cross-age tutors are older children assisting younger
children with acquiring and practicing skills and performing
activities.

Watching groups of children at play it becomes

readily apparent that children naturally love to share their
knowledge with other children.

When matched one-on-one,

tutors and tutees can form a relationship that is mutually
nurturing as well as academically motivating for both
students.

What a wonderful environment for learning,

Purpose of the Project
The purpose of this project was to review current
literature regarding the planning and implementation of
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programs using cross-age tutors working with younger
)

students and to compile a handbook as a reference for teachers
to train and utilize fourth-graders as tutors to assist
kindergarteners as their language skills develop.
The author was interested in how to set up a successful
tutoring program that would be both beneficial and enjoyable
to the tutor and the tutee. Programs identified in preparing
this project range from having single tutors come into a
classroom to work with several different students at a time
to matching an older and a younger class one-on-one for
tutoring. Matching two classes had the greatest appeal in that
all children could benefit from the experience and no one
would be left out.
The handbook contains a cross-age tutoring program
specifically designed for use with fourth-grade tutors and
kindergarten tutees at Benjamin Franklin Elementary School in
the Lake Washington School District. The major components
are planning, training of tutors, lesson plans to be used by
tutors, and sample forms to be used throughout the program.

Project Organization
Chapter 2 includes a review of related research that
investigates the usefulness of cross-age tutoring programs, a
historical perspective, benefits of cross-age tutoring,
characteristics of various program designs, tutor training, and
evaluation.

It also describes a cross-age tutoring pilot

project. Methods used for review of related research and
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development of the handbook are covered in Chapter 3. Chapter
4 is the handbook. Chapter 5 contains a summary, conclusions,
and recommendations.

Definition of Terms
Some important terms used in this project are defined as
follows:
Big Buddy - Child engaged as a cross-age tutor.
(Cross-Age) Tutor - A child assisting a younger child with
acquiring and practicing skills and performing activities.
Language Skills - Reading, writing, listening, and speaking.
Little Buddy - Child being tutored by a cross-age tutor. Tutee.
(Cross-Age) Tutee - Child who is being assisted in learning by
an older child.

CHAPTER 2
REVIEW OF RELATED RESEARCH
The author specifically sought information documenting
past use of tutors and highlighting the use of cross-age tutors
in today's schools.

The author was particularly interested in

information concerning the benefits to tutors as well as
tutees and how such programs have been planned and
implemented.

Included in this chapter are experiences that the

author encountered while piloting a cross-age tutoring
program using fourth-graders as tutors for kindergarteners.
During this pilot project some cross-age tutoring techniques
were tested prior to creating the handbook in Chapter 4.

Background
Tutoring, instructing another, is by no means a new idea.
"Tutoring has been thought of as something extra, something
special, something unusual.

However, the urge to tell people

things, to explain, and to instruct is universal; and, as
Comenius observed, 'qui docet, discit'--'he who teaches,
learns"' (Goodlad & Hirst, 1989, p. 14 ). Most people with
younger siblings have at one time or another been asked to help
them learn how to brush their teeth, practice spelling words or
math facts or to simply read to them.

"In many cultures, older

children traditionally have been given the responsibility for
helping their younger peers acquire the knowledge and skills
necessary to become functioning members of their families,
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peer groups, schools, etc." (Fogarty & Wang, 1982, p. 451 ).
This is the idea behind cross-age tutoring; helping a younger
child as he/she gains knowledge and skills.
Cross-age tutoring in schools is not a new idea either.
"Organized cross-age peer tutoring programs were used
extensively in working-class English schools during the
Industrial Revolution to compensate for a shortage of trained
teachers" (Fogarty & Wang, 1982, p. 423). And, of course,
older students were expected to help out the younger children
in the United States one room school houses. A survey of 50
state superintendents of public instruction, 48 of whom
responded, revealed that "eight states indicated they have
some type of statewide program [for tutoring]. Forty-one
states reported that there are programs at the local level
which sponsor, promote, endorse, or conduct tutoring" (Smith,
1983, p. 3).
Most states, although no statewide tutoring programs
were set up, encouraged and supported the establishment or
tutoring programs at local levels. The types of local programs
varied and included the use of retired persons, parents, other
adult volunteers, peer and cross-age tutors. Even though this
study was conducted ten years ago, the present author found
that current research on use of tutors in the schools supports
these findings. Much of the cross-age tutoring found in
schools involves variations of "reading buddies," where an
older child reads to a younger child, often with a language
activity used as a follow-up.

Cross-age tutors are found
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tucked away in the far corners of classrooms or under tables
reading to a younger child. This modeling of reading behavior
by an older child is cross-age tutoring.

Benefits of Cross-Age Tutoring
So, what is the appeal of cross-age tutoring in today's
classroom? The answer is found in the many benefits for
tutors and tutees as well as overall program enhancements
that the tutoring provides. Goodlad & Hirst (1989) maintains
that "one of the main attractions of peer tutoring is that it
allows valuable human relationships to develop" (p. 72).
Tutors and tutees form a bond related to their experiences
together while carrying out activities.

In a cross-age tutoring

program utilizing whole language experiences developed by
Morrice and Simmons ( 1 991) many activities were centered
around holidays. The reason for this was to, "immerse the
children in meaningful and emotionally charged incidents by
which positive relationships could be cemented" (Morrice &
Simmons, p. 574). According to Morrice and Simmons, these
relationships extended beyond the classroom.

Cross-age pairs

sought each other out on the playground.

Tutor Benefits
Some teachers and administrators may be skeptical that
the time spent away from the content oriented curriculum for
their grade level is beneficial to tutors.

However, if the goat

of educators is to not only provide information leading to
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knowledge of basic skills but also, to guide students toward
becoming thinking, cooperative, productive members of
communities, there is a need to be open to the opportunities
that cross-age tutoring affords. Goodlad & Hirst (1989) report
that:
Research suggests that tutoring may have more
possibilities than was at first realized. Not only can it
make learning more efficient and pleasurable for those
who are taught (tutees) but it can also increase
significantly the learning of the tutors. Peer tutoring
could, therefore, usefully become not only a technique to
be used by professional teachers to multiply their
effects, but also a method by which those who act as
tutors learn information and skills (p. 1 4 ).
Nevi ( 1983) suggested that increased time on task is
responsible for improvement in the skills of the tutor.

"Tutors

spend more time on the activity than nontutors, and time then
becomes a significant variable (Nevi, 1983, p. 898). In the
process of reading and listening to younger students, tutors
become "aware of the skills essential to success in beginning
reading" (Ellis & Preston, 1984, p. 697). This real life
application can be instrumental in helping the older student
see how important grasping basic skills is to later learning.
Other benefits derived by tutors come from recognizing
that patience is needed when playing a significant part in the
learning of another human being. Morrice & Simmons ( 1991)
found that the Big Buddies learned that "toleration and
compromise were the name of the game" (p. 575). The
)

experience of students used as tutors was that one can't force
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another to know something. They learned to present material
in several different ways and on many occasions.
Tutors also improve their self-esteem and strengthen
their own previous learning.

Tutors who "indicated low self-

esteem gained a renewed confidence through the respect
offered by their Little Buddies... and the Buddies sessions
seemed to stretch the Juniors' [tutors] maturity, as they
became less self-centered and more considerate of their
younger buddies" (Morrice and Simmons, 1991, p. 576).
Morrice and Simmons also proposed that "by being responsible
for modeling, they [tutors] simultaneously confirmed and
clarified their own learning" (p. 5 7 4 ).
Gartner, Kohler, and Reissman (cited and quoted in
Fogarty & Wang, 1982), who also conducted investigations on
the use of tutors, made this suggestion:
The tutoring process provides a unique opportunity to
develop the tutor's sense of the social use of knowledge.
For example, within a subject area such as mathematics,
a fifth-, sixth-, or seventh-grade student probably has
little opportunity to usefully exercise his or her
academic skills in an interpersonal situation. However,
in a tutoring program a direct connection is established
between the tutor's knowledge of mathematics and his or
her contribution to a helping relationship. Once
established this connection could greatly influence the
tutor's motivation for academic achievement (pp. 452453).

Tutee Benefits
The most talked about and obvious benefits of cross-age
tutoring to the tutee are those of having individualized
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instruction and extended periods of time during which the
tutee receives instruction. A teacher's goal is to provide
support and encouragement to each student on an individual
basis as frequently as possible. But he/she is unable to do this
as often as desired because of the other 25-30 students who
need teacher attention.
If the cross-age tutoring program is working right,
"instant feedback and correct responses are systematically
rewarded" (Goodlad & Hirst, 1989, p. 62). Tutees are
immediately aware of their successes and guided to this
knowledge by their tutors. Goodlad & Hirst (1989) also opined
that "tutees may respond better to their peers than to their
teachers. . . The child tutor's cognitive structuring of the
lesson is more akin to that of the tutee than is that of an adult
teacher. It seems the child tutor may be better equipped than
the adult teacher both to appreciate what the tutee is likely to
have difficulty in understanding and to recognize when the
tutee actually does not understand" (p. 63). Thus the tutee is
being taught not only by someone who, like the teacher, can
give him/her information but also someone who remembers
what it is like to struggle at learning concepts or skills.
Feelings of empathy on the part of the tutor and feelings of
being understood on the part of the tutee help cement the
relationship and prove highly motivating.
As a result of a program using reading and creative
dramatic activities, such as using prediction techniques during
the reading of a story, readers theater and finger plays, with
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fourth- and first-grade pairs, DeRita & Weaver (1991) found
that, "The first-graders developed their listening, sight
vocabulary, oral reading and comprehension skills. . . The
younger students were learning to read naturally, with a real
audience and a real purpose for doing these literacy activities"
(p. 24 7). Allowing the tutees to experience a real life
application for their learning provides them with intrinsic
motivation as a result of the pleasure they derive from their
associations and success.

Teacher/Program Benefits
Motivation of teachers as well as students seems to be a
recurring incentive for the development of cross-age tutoring
programs. A mentoring program between a kindergarten and a
fifth-grade developed by Flippo, Marden, and Richard, (1991)
provided "opportunities for collegial relationships, mentoring,
respect and development of self-esteem for teachers and
children alike" (p. 2). The teachers found that running such a
program required working closely together to remain true to
their goal [of literacy] and to keep everything running
smoothly. Working closely with another teacher can be very
rewarding in that there is a chance to see things through
another person's perspective with the added reward of having
the support and encouragement of a colleague.
Flippo, Marden, and Richard (1991) also gained a great
deal of pleasure and satisfaction witnessing the children gain
an appreciation of each other's needs and feelings as they also
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worked closely together.

Beyond the incentives of working

closely with another teacher and seeing the growth that occurs
with the pairs of students, there are other rewards for those
planning and implementing a cross-age tutoring program. Once
the tutors are trained to work with the younger children, the
two teachers involved are able to move among the working
students answering questions, lending support and observing.
It allows time for a teacher to sit down with a pair of
students who are really making progress to watch them make
discoveries together or to guide a pair who are in need of some
specific ideas.

Need for Cross-Age Tutoring
Is there a need for cross-age tutoring programs? Those
who have initiated such programs give an enthusiastic, "Yes!"
Two such promoters, Goodlad & Hirst {1989) list four things
which point to the need for peer tutoring:
1.

2.
3.
4.

Peer tutoring can transform learning from a private
to a social activity. By involving learners in
responsibility for their own, and more importantly,
other people's education, it increases social
interaction within an educating institution and
between different types of educating institutions,
making the process of learning, as well as its end
product, more rewarding.
Tutoring is attractive as a relatively simple way in
which learners of practically any age and academic
competence can be given responsibility.
Tutoring permits individualized instruction at no
extra cost.
Tutoring can ease the strain of dealing with large
classes (pp. 1 5-17).
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Consequently, students working with a younger child are able
to take a more active role in their own learning as well as
taking on some responsibility for the education of another. In
addition, a tutor is able to assist the classroom teacher at no
extra cost to the school district. In fact, in a study by Levin,
Glass, and Meister ( cited and quoted in Berliner & Casanova,
1988) of "four practices that are supposed to increase student
learning: reduced class size, increased instructional time,
computer-assisted instruction and tutoring. . . in terms of
student achievement, the researchers found the greatest
effects associated with tutoring" (pp. 14-1 5).

Program Design
Existing cross-age tutoring programs possess various
objectives and formats.

Some are highly structured with

specific ongoing themes and procedures while others are much
less formal.

The more unstructured programs generally aspire

to provide remediation for the tutee or practice for the tutor,
such as those that have tutors reading to tutees or drilling
tutees on basic skills.

Other systems desire to create an

environment of cooperation where cross-age pairs work
together on projects to enrich their previous learning and to
create something new together.

Structured Programs
The current author concluded that the more structured
programs include use of some, if not all, of the following
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elements: detailed tutor training and support, careful selection
of participants (i.e. tutors and tutees) and/or pairing of
students, a routine day and time for involvement, use of
teacher created or commercial materials, a prescribed
location set up for tutoring, specifications for duration of the
project and evaluation procedures. Training of tutors and
cross-age pairing appear to be key features of the more
enthusiastic programs.

Tutor Training.
A study conducted by Barron and Foot ( 1991 ) determined
that "children who have a fuller understanding of a task and its
rationale are not only better prepared for performing the task
themselves, but better equipped to manage the demands of the
task when teaching it to others" (p. 17 4 ). Many organizers of
cross-age tutoring programs feel this way and put a great deal
of thought and effort into preparing the older students for
tutoring. Jenkins and Jenkins ( cited and quoted in Lehr, 1984)
suggested the following when training tutors: "include giving
directions, confirming correct responses, applying friendly
conversing before and after the session" (p. 638). This is a
basic format but contains essential knowledge for the
preparation of cross-age tutors.

Being able to sequentially

guide a younger student through an activity requires the tutor
to give clear directions.
One of the benefits of tutoring previously mentioned was
the possibility of immediate feedback for the child receiving
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the instruction. Tutors can be taught not only to confirm
)

correct responses but to devise techniques to positively
reinforce and guide their tutee toward success when having
difficulty with the task. Goodlad & Hirst (1989) suggests that
"tutors may need practice in repeating the question in
different words, modeling the correct answer, judging the
correct amount of time to leave before giving the correct
answer, avoiding punishment of the tutees, etc." (p. 140).
Building a rapport is a major consideration for the
success of the tutor /tutee relationship. Tutors need to begin
each session in a sociable way which encourages the young
tutee to feel comfortable while at the same time prepares
them both to take on the task at hand and then to end the
experience on a positive note.
Gitomer (1985) recommends that the organizing teacher
role-play instruction with the tutors.

For example, the

teacher might demonstrate how to read a book to a younger
child using the techniques of sitting next to the child,
following the line of print with a finger and talking about the
pictures. In a program found at Benjamin Rush Elementary
School in the Lake Washington School District (Cotton, 1988),
fifth- and sixth-grade students were trained to work with
first graders on reading skills.

Tutors attended seven training

sessions in which they were introduced to program procedures
including how to work with and motivate the younger students.
They were also provided ongoing support in the form of
monthly meetings with the building reading specialist to talk
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about their tutee's progress and to answer any questions they
might have.

Incorporating such meetings where tutors have a

chance to debrief and discuss problems is essential to their
own growth and self-esteem.

Selection and Pairing
Selection of tutors and tutees and matching of cross-age
pairs is handled differently according to how the program is
structured.

There are those programs where applications are

taken from children who desire to be a tutor. In one such
program (Cotton, 1988) students wrote an essay about why
they wanted to be a tutor. These were reviewed by a reading
specialist and classroom teachers who then chose those who
would tutor. Tutees were chosen by the teachers'
recommendation. These were students who were, in the
teachers' estimation, in need of remediation in reading.
In programs where whole classes are participating, no
one is left out and in many cases pairs are carefully matched.
Ayres and Wainess (1989) suggest that the age span between
the tutor and tutee not be too great. They feel that "they
should be close enough in interest level to enjoy similar topics
and activities" (p. 22). Lazerson's study (cited and quoted in
Goodlad & Hirst, 1989) "recommends that teachers should try
to behaviorally mix and match" (p. 88). This would entail such
methods as matching a shy tutee with a tutor who is more
outgoing and could maybe draw him/her out and matching a

)

17

very active tutee with a calmer student who would be able to
help the younger child stay on task.

Scheduling
Selecting a day and time for tutoring sessions can be
challenging. When arranging this, one must take into
consideration specialist schedules and how much time the
activity will take. Some programs, such as Cotton (1988), are
set up so that tutoring is done during recess or lunch time.
These are usually the programs where individual students
leave their home classroom to tutor one younger child for
remediation purposes.

In this case, it is often hard for the

tutors' classroom teacher to find a time to release the tutor
when he/she will not miss needed instruction.

When whole

classes are matched for tutoring, activities can be arranged
during regular class time. It's best to set up dates and times
well in advance so that cross-age tutoring becomes part of the
routine for both classes as well as for the teachers.

Location
Location for the tutoring to take place is affected by
whether there are one or two tutors coming or a whole class of
tutors. Ayers and Wainess (1989) arranged for reading tutors
to go to the room of the younger child. They felt that there
should be an established place for the two to work together
away from the other students. "This could be in a vestibule
area outside the younger pal's room, a large hallway around the
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central office area, or a large coat area that can remain
undisturbed" (Ayers & Wainess, 1989, p. 22).
When whole classes are matched for tutoring it is
common practice for the groups to meet in one of the rooms if
space allows, to split the groups of pairs in half with one
group in one classroom and one in the other room or to find a
larger space such as the library or gym for the pairs to gather.

Materials
Materials to be used will, of course, be specific to the
activities chosen. Endsley & Langdon (1980) suggests that "if
they [instructional materials] are weak, your instructional
gains will be greatly reduced from what could be realized if
the materials are clear, simple well-organized, and
instructionally strong" (p. 14).

Program Duration
Duration of programs vary from short term "special
projects" to full year involvements.

Davis (1989) describes a

short term project which paired first- and fifth-grade classes
(p. 652). This special project took place during a "Young
Authors' Month" and so revolved around the pairs collaborating
to write a book together. There was no formal tutor training
as the pairs were given directions as each piece of the project
progressed. They wrote the first chapter of the book together.
The second chapter was written by the first graders and sent
on to the fifth-graders for the writing of the third chapter.
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The final chapter was written together. Once the book was
written and shared with the group, the partnership was over.
Another short term project might involve practice of a needed
skill such as learning the alphabet.
DeRita and Weaver (1991) developed a year long literacy
program using fourth-graders as cross age tutors for first
grades.

These cross-age pairs meet on a weekly basis,

engaged in activities . . . ."of four main types: tutorial
activities, subject matter acquisition activities, and writing
and bookmaking activities" (p. 244).

Evaluation
Evaluation of the program and of the progress achieved
by the cross-age pairs was not as well documented as other
aspects of tutoring programs. Many program coordinators
offered that constant evaluation of the program allows for
adjustments to be made for the benefit of the students
throughout the program. Designers of some programs devised
evaluation forms ranging from check off sheets to something
more complex for the tutors to complete. An evaluation form
created by Johnson (1977) asked that the tutor respond to the
following:
What was your greatest success with your student this
week?
What was your greatest difficulty this week?
What methods did you use to help your student this
week?
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What help do you need at this point?
Do you feel satisfied with your work at this time? (p.
58)
While planning their cross-age activities, Morrice &
Simmons (1991) "were very careful to anticipate student
reaction, management problems and learning outcomes ...
student growth was recorded through anecdotal observation"
(p. 575). Evaluation of each tutoring session as the session
progresses in the areas of social interaction and involvement
can be obtained by observation and anecdotal methods. At the
session's completion an evaluative determination of the
success of the program can be made subjectively by
questioning, discussion and implementing of future plans based
upon the hands-on laboratory-like outcomes noted in actual
practice.

Less Structured Programs
Less structured programs are generally set up as reading
buddies where the older child meets with the younger child one
or more times per week to read a story to that younger child or
listen to the younger child read. Even those programs with
very little structure necessitates some kind of training for the
tutors, if only to have them practice reading the book before
reading it to the younger child. In one such program, "thirdand fourth-graders were paired up with first- and secondgraders for one period a week" (Thouvenin, 1989, p. 92). Each
)

older student selected a book to read to a younger student and

21

practiced reading this book to his or her classmates. Then the
older student read the book to the younger student after which
they discussed the book and drew pictures about the story.
"The advocates of this method [unstructured peer tutoring]
emphasize the benefit to the tutors in having to organize their
ideas in order to present them" (Goodlad & Hirst, 1989, p. 65).

Pilot Project
A pilot project utilizing fourth-grade cross-age tutors
with kindergarten tutees was conducted by the present author
at Benjamin Franklin Elementary School in Kirkland,
Washington. The author's morning kindergarten was matched
with Ms. Jill Keeney's fourth-grade class and her afternoon
kindergarten class was matched with Ms. Jennifer Winston's
class, also fourth-graders. Ms. Keeney and the author met to
evaluate all students academically, socially and behaviorally
prior to matching them into buddy pairs. For instance, we did
not pair two children who tended to get off task.
The author chose a structured tutoring program design as
she had experience with less structured set-ups and found
them somewhat frustrating. The problem was that the older
students coming in to read to a kindergartener had no training
on how to deal with a younger child, how to read a book to a
younger child or why he or she was even reading the book to
the younger child. This became a frustration when the author
needed to interrupt working with another child or the class to
provide focus for a tutor/tutee pair.
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At the outset of our pilot project we did not set up a
)

regular schedule for tutor sessions. We then found ourselves
in the position of having to negotiate for dates and times as
we went. It's best to set up dates and times well in advance
so that cross-age tutoring becomes part of the routine for both
classes as well as for the teachers.
Locations for tutor/tutee sessions depended on how much
room we needed for the project we were working on. We
generally had all pairs meet in one room because when we met
in separate rooms we found that we missed being able to check
with each other to point out enthusiastic pairs or gain
information on the capabilities of a student of the other
teacher. The children also liked being in the same room and
found little niches in the coat or block areas to buddy-up.
The author found that meeting with the tutors for two 20
minute training sessions before they met their tutees was
very beneficial to all concerned.

At these first training

sessions the author was able to voice the expectation that the
tutors would be seen as role models by the younger children
and that this would be a big responsibility on the part of the
tutors. Tutors learned a bit about what to expect of their
buddies and were able to ask questions. The author felt that
these two training sessions were enough for our fourth-grade
Big Buddies without overwhelming them. The sessions went
well and gave the tutors ideas and confidence for their first
meeting with their Little Buddies. Subsequent training
sessions took place one or two days prior to the tutoring
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sessions and were received with enthusiasm by teachers and
tutors.
After the first Big and Little Buddy tutoring session, the
cooperating teachers realized that it would be beneficial to
the Big Buddies to have a written mini-lesson plan which
listed materials and a brief description of how to proceed.
These plans gave the pairs a focus and kept them on task.
Tutors were also very willing to make such things as
gameboards for use in working with their tutees. The fourthgraders in Ms. Keeney's class made circuit boards for matching
one column to the other such as capital "A" to lowercase "a"
and my students were delighted.
The author found that working so closely with another
classroom of children on a regular basis lead to a feeling of
making more of a contribution to the entire school atmosphere.
Fourth-graders greeted the author in the hall with more than a
hello, often with messages to pass along to their Little
Buddies. They frequently came to the kindergarten classroom
at recess or lunch time to visit or to offer help. Both tutors
and tutees were always asking when the two classes will get
together again.
The author has experienced both short and long term
program duration designs. Both were useful, but only with the
long term design did the remarkable bonding take place. In
fact, when the author was interviewing the kindergarten
students at the end of the year and asked them which friends

)
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they would like to have in first grade with them, many
)

responded that they wanted their Big Buddy~

Summary
Cross-age tutoring proves beneficial to tutors, tutees
and classroom teachers.

It enhances the school experience of

both the tutor and tutee by providing them with the
opportunity to share knowledge and gain the personal rewards
of cooperating with another to achieve these ends. Program
designs range from very simple, reading partner experiences to
more complex schemes in which tutors are thoroughly trained
to work with their tutees utilizing more complicated
techniques.

The later involves more careful arrangement of

how the children are paired, where and when the children meet
and the duration of the program.

)

CHAPTER 3
METHODOLOGY
The purpose of this project was to review current
literature regarding using cross-age tutors working with
younger students and to compile a handbook to be used in
setting up such a program to utilize fourth-grade cross-age
tutors in assisting kindergarteners in developing their
language skills. The review of the literature was conducted at
the Central Washington University Library and in the Suzzallo
Graduate Library at the University of Washington.
The author conducted an informal pilot project at
Benjamin Franklin Elementary School to investigate the
practicality of the program design for the handbook.
Collaborating teachers were Ms. Jill Keeney and Ms. Jennifer
Winston, both fourth-grade teachers at Franklin.

Their

students served as tutors to the author's morning and
afternoon kindergarten classes respectively throughout the
1992-93 school year.
Benjamin Franklin Elementary School is located in
Kirkland, Washington, at the southwestern boundary of the
Lake Washington School District. The students served came
from families ranging from low to upper-middle class homes.
The school population is approximately 500 students. The
author is the only kindergarten teacher having one morning and
one afternoon class, with 23-25 students per session. The
fourth-grades generally have 25-29 students per class.
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Most of the kindergarten students come to school with
some knowledge of the alphabet and with usually two to four
students in each class beginning to read. Also, most of these
children have been to a pre-school or daycare program where
they have interacted with other children and have been exposed
to rudimentary language skill training.

The parent population

is very involved in the school and eager to support programs
that enrich their children's school experience.
The handbook in Chapter 4 utilizes the information
gleaned from the related research and experience gained during
the pilot project to design guidelines for the successful
implementation of a program for cross-age tutoring.

CHAPTER 4
HANDBOOK
This handbook is intended to be used as a guide by
teachers for planning and implementing a cross-age tutoring
program utilizing fourth-grade tutors (Big Buddies) working
with kindergarteners (Little Buddies) on developing the
kindergartener's language skills.

The general program

information, however, is written so that it can be used in
setting up a program using any two elementary grades as
tutors and tutees. Tutor lesson plans are also adaptable for
use in programs using other than fourth-graders tutoring
kindergarten children.
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Program Objective
The overall objective of this cross-age tutoring program
is to enhance the development of language skills in
kindergarteners utilizing fourth-grade students as tutors.
Language skills include reading, writing, listening and
speaking.
The goal is to achieve these objectives through creation
of a cooperative environment where cross-age pairs or groups
of pairs work together on activities using language as the
central theme.

This will be accomplished through the training

of tutors to work with the tutees on language skills using
informal lesson plans as guides.
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Program Design
The program design contains the following elements:
Planning, Tutor Training, Sample Tutor Lesson Plans, and
Evaluation. The coordinator of the program is the teacher
whose students will be tutored.

This teacher, however, works

closely with collaborating teachers to carry out the program
design.

)
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Planning
Planning entails meeting with the cooperating teachers
to pair the tutors and tutees, choose the time, day, dates and
location for tutor training and tutoring sessions, deciding on
duration of the program, and what form of evaluation to use. It
is very important to include planning sessions for all involved
teachers. These do not have to take up a lot of time and are
essential in order to ensure that things run smoothly during
the tutor training sessions and the tutoring sessions and for
maintaining rapport.

)
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Pairing of Students
Pairing of tutors (Big Buddies) with tutees (Little
Buddies) in this program is based on one class of
kindergarteners being matched with one class of fourthgraders. As far as possible each Big Buddy is paired with one
Little Buddy. If there are more students in one group than
there are in the other, such as 2 9 fourth-graders and 2 5
kindergarteners, it will be necessary to create some groups of
three.

Placing two younger children with one older child works

out well.

Two older children with one younger child is more

difficult, but can be worked out. Teachers need to help the
older children work out a way of sharing tutoring
responsibilities.

Choosing two older children who already can

work well together and stay on task facilitates this sharing.
In pairing the buddies some discussion needs to take
place regarding the social and academic abilities of each
member of the pair. For example, matching a very active
kindergartener with a fourth-grader who is self-confident and
willing to keep the younger child on task, matching a shy
kindergartener with a fourth-grader who will be encouraging
yet not aggressive with the younger child, or having a fourthgrader who may be struggling academically with an
academically average or below average kindergartener.
An additional way to pair for tutoring is to set up predetermined groups of pairs for sharing completed work.
Groups of four or five pairs make a good size that can

)
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assemble easily to discuss or share their work in a reasonable
amount of time.

)
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Scheduling
Choosing the time, day, and dates for the tutor training
and tutoring sessions are crucial to the program. It is easy to
put these off but there are so many things to coordinate that
careful planning is required.

When planning for these things

one needs to take into consideration the specialist schedules
of all classes involved, assemblies, other projects that each
class is working on, and recesses.

It is ideal to plan several of

these sessions in advance to establish a routine and
commitment to the program. Scheduling a tutoring session
once every two to three weeks may be the way to begin
considering preparation and tutor training time.

Selecting a

consistent day and time for both tutor training and tutoring
sessions also helps establish a routine that can be anticipated
by students and teachers. Tutor training sessions should occur
in the same week as the tutoring session with a day between
the two so that the tutors have time to practice anything they
need to practice and still have everything from the training
session fresh in their minds.
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Location
Selecting a location is dependent on the activity being
undertaken. Since the kindergarten teacher is the coordinator
of tutor training in this program design, it may be easier for
her or him to go directly to the fourth-grade room to do the
training unless there is something specific the fourth-graders
need to see in the kindergarten room. Training could possibly
take place at a time between morning and afternoon sessions
of kindergarten or during a time that the kindergarten children
have a specialist, such as library or music.
Tutoring sessions could take place in a number of
locations:

the kindergarten and/or fourth-grade classrooms,

library, gym or other large area that is available during the
meeting time. If the activity is one that requires that the
pairs have some privacy, having half of the pairs in the
kindergarten room and half in the fourth-grade or other room
facilitates this need.

Otherwise, it is beneficial to keep the

large group together so that both teachers are available to
students and to each other.
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Program Duration
This program is designed to run an entire school year.
Cooperating teachers need to determine beginning and ending
dates according to their needs. Initiate the program three or
four weeks after the beginning of the school year so that each
teacher has a chance to get to know her/his students before
attempting to match the pairs.

j
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Evaluation
Evaluation of the overall program as well as evaluation
of individual gains made by the tutor/tutee pairs can be
accomplished using various formats.

These formats include:

anecdotal records completed by teachers, check off sheets and
other appraisal forms completed by cooperating teachers as
well as tutors.

In many cases, evaluation can be accomplished

by examining the finished product or by observing the process
as tutors work with their tutees.
Appendix A.

)

For evaluations, see
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Tutor Training
Tutor training consists of two or three introductory
meetings and one meeting prior to each tutoring session.
Sessions should be positive, simple and short (20 to 30
minutes) so as not to overwhelm the tutors.

Follow-up

meetings with the tutors are held after the first two tutoring
sessions to answer questions or deal with any problems that
have arisen.

After this, follow-up sessions are held as deemed

necessary by cooperating teachers or at the suggestion of
students.
Training emphasizes the importance of the tutor being a
good role model to the tutee. Role-playing techniques and
discussion help the tutors become comfortable and familiar
with the activity in which they will be participating with
their tutee.
Introductory training sessions acquaint tutors with what
is expected of them, what to expect of their tutees and how to
manage the tutoring sessions.

Subsequent training sessions

focus on familiarizing the tutors with the lessons that they
will guide their tutees through.

)
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Introduction
Introductory tutor training is conducted in two or three
20 to 30 minute sessions and managed by the coordinating
teacher in cooperation with the teacher(s) whose students
serve as cross-age tutors.

Listed here are some specific

suggestions as to what to cover during the tutor training
sessions:
I.

Discuss what the tutors remember about kindergarten:
What did they do in kindergarten?
How did they feel about their teachers?
How did they feel about older children and about
school in general?

2.

Discuss the behavior of kindergarteners:
Want to be the center of attention.
Copy others.
Learn by "hands on" experiences.
Make mistakes.
Need lots of praise.
Look up to older children.
Have a short attention span.
Want to please.

3.

Discuss what it means to be a tutor:
Help the tutee learn a skill.
Guide the younger student through a learning process
(lesson).
Lend support to the tutee.

4.

Define what tutors will be doing:
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Activities to help Little Buddies with their language
skills: reading, writing, listening and speaking.
Examples are:
Model how to read a book.
Model how to write, by writing down sentences or
stories that are dictated by the kindergarteners.
Practice listening skills with them.
Model how to tell about something brought for
sharing.
5.

Issue and discuss how to utilize the Buddy Folder
(manila folder):
Use as a place to keep the Tutor Guide. (For Tutor
Guide see Appendix B.)
Use as a place to keep the Tutor Lesson Plans.
Use as a place to keep information regarding what to
work on with the Little Buddy.
Use as a place to keep Tutor Handouts.
(Encourage Big Buddies to decorate the folder
appropriately.)

6.

Discuss what the tutor's role is:
Role model: Model appropriate social behavior and
language skills.
Support:

Encourage Little Buddy with smiles, praise

and giving her/him attention.
Guide: Lead the Little Buddy through the lesson,
allowing him/her to arrive at answers
independently.
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Friend: Show genuine interest in the buddy.
Instructor: Bring the Buddy Folder each time. (Tutor
Lesson Plans as well as other items pertinent to
tutoring sessions are kept in the Buddy Folder.)
7.

Discuss how to begin a tutoring session:
Smile!
Engage in friendly conversation for a few minutes.
Talk about something of mutual interest, such as a
pet, a game, or an event at school.
Review what has been done previously.
Tell the buddy a little bit about today's lesson.

8.

Discuss how to keep the Little Buddy on task:
Give praise and other positive reinforcement.
Take breaks.
Continue to show enthusiasm for what has been
accomplished and for what is anticipated.

9.

Discuss praising techniques, both verbal and physical:
Be sincere!
Use verbal praise for specific events, if possible,
such as:
- You are doing a great job of listening!
- I like the way you

(follow directions,

listen, ask questions, etc.)
- You have great story ideas.
- You worked hard on _ _ _ _today. I'm proud
of you.
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Limited physical praise: pats on the upper part of
the back or handshakes if it is okay with the Little
Buddy.
10.

Discuss what to do upon completion of the lesson:
Review what has been accomplished.
Place completed project in the assigned spot.
Have the Little Buddy choose a book for the Big Buddy
to read to him/her.
Choose game or activity from a choice table. (Teacher:

Choice activities could be very simple things such as, alphabet
cards with an alphabet strip for putting the alphabet in order,
cards for alphabet recognition, alphabet dot-to-dots with
alphabet strips so that the Big Buddy can help the Little Buddy
see how to trace sequentially from letter to letter, etc.)
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Pre-Tutoring Session
)

Prior to each tutoring session the coordinating teacher
prepares the tutors by:
1.

Explaining the lesson that will be taught; objective,

procedures, etc ...
2.

Engaging the tutors in role playing activities to practice

teach the lesson.
3.

)

Discussing possible problems.
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Sample Tutor Lesson Plans
Tutor lesson plans, devised initially by the coordinating
and cooperating teachers, provide a written guide for tutors to
refer to during tutoring sessions. As the program progresses,
tutors are encouraged to participate in the structuring of
lesson plans. These plans include an objective and sequential
procedures for carrying out the lesson.

Following are sample

lesson plans to be used by tutors in working with their tutees.

)
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Sample Tutor Lesson Plan I
Meet Your Buddy
Objective:
To meet your buddy, help him/her feel comfortable and
fill in an interview form to find out about him/her.
Preparation:
Draw a picture of yourself wearing the clothes that you
will wear on the day you meet your Little Buddy. This picture
will be given to your Little Buddy before you come to our
classroom so he/she can use it to identify you!
Materials:
Interview form.
Pencil.
Procedure:
)

I.

All Big Buddies will stand at the back of the room, behind

the Little Buddies.
2.

Five Big Buddies will be sent up to the room at a time by

their teacher.
3.

Little Buddies will be asked to pick out their Big Buddy

by using the picture that you drew of yourself.
4.

Once you have been found by your Little Buddy, please sit

quietly with him/her until everyone is found.
5.

Introduce yourself to your Little Buddy.

6.

Use the Interview sheet to find out some things about

your Little Buddy.
7.
)

Keep the interview sheet in your folder. You will need

the information for a later lesson
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8.

Read a book to your Little Buddy until everyone is

finished.
9.

We will have a popcorn party when everyone is finished!

Note: Some of the ideas for this lesson plan are found in
Flippo, Marden, & Richard, 1991, p. 3.
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Little Buddy
Interest lnv·entory
1.

What is your name?

2.

How many brothers and sisters do you have?
What are their names?

3.

What toy do you play with the most at home? Why?

4.

What is your favorite food?

5.

What is your favorite TV show?

6.

What is your favorite activity at school?

7.

Do you like to have someone read to you?

8.

How do you feel when your teacher reads a book to the
class?

9.

How do you feel when you get a book for a present?

QQQ
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10.

Do you like books about animals?

11.

Do you like books about things that you have never done
before?

QQQ
12.

What is the name of your favorite book?

13.

(Write a question that you would like to ask your Little
Buddy here.)
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Sample Tutor Lesson Plan II
Introduction to Sharing
Objective:
To guide your Little Buddy in learning how to speak in
front of a group for "sharing."
Materials:
Bring your own stuffed animal.
Procedure:
1.

Introduce your Little Buddy to your stuffed animal.

2.

Tell your buddy that today you and your buddy are going

to practice what to do when he/she brings sharing to school.
3.

Model these things, telling your buddy that this is what

he or she will do:

*
*

Hold up the stuffed animal so it is facing your buddy.
Speak loud enough. (Also, model inappropriate volume

so that your buddy will know what "too soft" is.)

* Hold

your head up and look at your little buddy as you

talk.

* Tell

your buddy three things about your stuffed animal.
Ideas:
-Name of the stuffed animal.
-When you got it. (Special occasion, at the zoo,
etc.)
-What you do when you play with it.
-If you let others play with it.
-If you have any other stuffed animals like it.
-If it goes places with you.
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-Anything else that is special about it.

4.

Have your buddy practice sharing his/her stuffed animal

with you.
5.

Ask your buddy questions and give him/her help

answering them, if needed.
6.

We will meet in our groups of four pairs and have the

Little Buddies practice sharing to the group.

)
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Sample Tutor Lesson Plan Ill
Reading a Book
Objective:
To read a story to your Little Buddy and for each of you
to draw a picture of your favorite part of the story.
Materials:
Children's book that you have chosen to read.
Paper for each of you to draw your pictures on.
Procedure:
1.

Sit beside your buddy.

2.

Talk about the title of the book and look through the

pictures.
3.

Ask your buddy what he/she thinks will happen in the

story.
4.

Read the Story:

* Make sure your buddy can see the pictures as you read
* Follow the line of print with your finger some of the
time.

* Stop sometimes before you turn the page to ask: "What
do you think will happen next?"
5.

Ask your buddy what his/her favorite part of the story

was.
6.

Share with him/her what your favorite part of the story

was. (You may have to do this to prompt him/her to share
his/her favorite part.)
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7.

Have your Little Buddy find the picture(s) in the book

that show the Little Buddy's favorite part and talk about what
is happening.
8.

Have your Little Buddy draw a picture of his/her favorite

part while you draw a picture of your favorite part.
9.

Remember to use positive comments to encourage your

Little Buddy.
10.

Write a sentence dictated by your Little Buddy that tells

what is happening in his/her picture.

CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The purpose of this project was to review the literature
on cross-age tutoring and to create a handbook for teachers to
employ when utilizing fourth-grade cross-age tutors working
with kindergarteners developing their language skills.

Cross-

age tutors are students who work with younger students on
learning specific skills or activities.

Such tutors have

historically been utilized readily in family and school settings.
Research enumerated the advantages of cross-age
tutoring for the tutor and the tutee with motivation and
strengthened relationships noted as positive outcomes.
Program design was also delineated with formats and
procedures presented depending on the level of structure
desired. The tutor training, the method of tutor pair selection,
the scheduling, the locale for tutoring, the selection of
materials, the duration of the program and the evaluative
procedure were explored with a view to a balanced
presentation of choices.

A pilot project was described in

which the various aspects of structured cross-age tutoring
programs were sampled and evaluated prior to development of
the teacher handbook for a cross-age tutoring program.
presented in Chapter 4.
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Presented in Chapter 4, the handbook was designed as a
comprehensive and practical teacher guide for the organization
and effective implementation of a cross-age tutoring program.
Included where three lesson plans to assist the tutor as he/she
proceeds through the tutoring activities. These lesson plans
attempt to facilitate a successful outcome with ideas and
suggestions obtained from research and classroom observation.

Conclusions
The advantages of cross-age tutoring are praise worthy
and well documented.

A structured program with clearly

defined procedures and outcomes so that specific goals can be
achieved helps to enhance the success of a program. Such a
structured program gives credence to the particular logistics
involved, with training of tutors being of particular
importance.
The effects of a cross-age tutoring program are far
reaching in that they provide much more than a chance for two
groups of children to "get together." The addition of a specific
goal, such as language skill development, further strengthens
the program. The learning and motivational support
experienced by both the tutor and tutee are incredibly
beneficial to the success of the entire curriculum.

54
Recommendations
It is recommended that those wishing to initiate a
cross-age tutoring program for the purpose of developing
language skills in kindergarteners do several things:
1.

Research or observe other successful programs.

2.

Utilize the present author review and handbook ideas for

development and implementation of a basic program structure.
3.

Maintain flexibility to meet the needs of the learners in

a particular situation.
4.

Develop a supportive working relationship with

collaborating teachers.
5.

Give strict adherence to planning and scheduling needs as

they are the foundation of such a program.
It is further recommended that persons wishing to
develop a cross-age tutoring program for purposes other than
developing language skills in kindergarteners simply use the
basic program planning information contained in the handbook.
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Evaluations
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EVALUATIONS

Included are examples of three forms of evaluations:
anecdotal records, questionaire to be completed by the tutor
(How Did It Go Today?) and a teacher program evaluation.
The anecdotal record is intended for use by teachers
observing tutor/tutee pairs at work on prescribed lessons. The
"How Did It Go Today" tutor questionaire is for completion by
tutors intermittently throughout the program. The Teacher
Program Evaluation is completed by cooperating teachers
periodically throughout the program.

)

ANECDOTAL RECORD

DATE:
STUDENT NAME:

DATE:
STUDENT NAME:

HOW DID IT GO TODAY?
(Completed by Tutor)

DATE:
NAME OF TUTOR:
NAME OF TUTEE:

Thank you for working with your Buddy today! Please take a
few rrunutes to answer these questions. This will help your
teacher plan future activities!

1.

We had fun working together.

YES

NO

2.

We were able to finish the activity.

YES

NO

3.

What went really well with today's lesson?

4.

What did not go so well with today's lesson?

CROSS-AGE

TUTORING

TEACHER PROGRAM EVALUATION
Thank you for taking a few minutes to answer the following
questions.

1.

Is the scheduling working out?

YES

NO

2.

Are tutoring pairs meeting often enough?

YES

NO

3.

Are tutoring pairs meeting too often?

YES

NO

4.

Is the tutoring location satisfactory?

YES

f\O

COMMENTS:

5.

Do you see any pairs having difficulty? If so, what can we

do to help? _____ - - - . ----------- . _________ _

6. Other comments/ideas:

----------------

APPENDIX B

Tutor Guide
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TUTOR GUIDE

The tutor guide is to be used as a reference for tutors to
consult prior to and during tutoring sessions.

It includes

information on: tutor role, how to begin a tutoring session,
how to keep the Little Buddy on task, how to encourage and
praise, and what to do when the lesson is completed.

)

YOUR ROLE AS TUTOR
Role model: Model appropriate social behavior and language
skills.
Support: Encourage Little Buddy with smiles, praise and
giving her/him attention.
Guide: Lead the Little Buddy through the lesson, allowing
him/her to arrive at answers independently.
Friend: Show genuine interest in the buddy. Do not share
personal information about your buddy with others.
Instructor: Bring the Buddy Folder each time. (Tutor Lesson
Plans as well as other items used during tutoring
sessions are kept in the Buddy Folder.)

HOW TO BEGIN A TUTORING SESSION

*Smile!
*Engage in friendly conversation for a few minutes. Talk about
something of mutual interest, such as a pet, a game or an event
at school. Review what has been done previously.
*Tell the buddy something about today's lesson.

HOW TO KEEP THE LITTLE BUDDY ON TASK

*Give praise and other positive reinforcement.
*Take breaks. (A drink of water or bathroom break.)
*Continue to show enthusiasm for what has been accomplished
and for what is anticipated.

HOW TO ENCOURAGE AND PRAISE

*Be sincere,
*Use verbal praise for specific events, if possible, such as:
-You are doing a great job of listening,
-I like the way you

(follow directions, listen,

ask questions, etc.)
-You have great story ideas,
-You worked hard on _ _ __

today. I'm proud of you,

*Limited physical praise: Pats on the upper part of the back or
handshakes if it is okay with the Little Buddy.

WHAT TO DO WHEN THE LESSON IS DONE

*Review what has been accomplished.
*Place completed project in the assigned spot.
*Have the Little Buddy choose a book for you to read to
him/her.
*Choose game or activity from the choice table.
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